


$3Ζ(�(YDOXDWLRQ�5HSRUW�����-���� 

 2 

Did APIE MCC participants experience changes in academic persistence and/or school engagement, as measured by 

the AISD Student Climate Survey? 

Fifty-nine percent (n = 269) of APIE MCC students took the AISD Student Climate Survey in Spring 2021. Aside from 

a focus on math readiness, MCC also encourages students in their academics more generally by teaching them study 

skills, problem solving techniques, and the importance of education. Therefore, it was pertinent to assess the re-

sponses of students served by MCC on the academic persistence items to see if their responses were similar to or 

different from students not served by MCC. These items were:  

 I feel successful in my schoolwork.  

 I can do even the hardest schoolwork if I try. 

 I can reach the goals I set for myself. 

 I don’t give up, even when I feel frustrated. 

Students served by MCC and those not served by MCC responded similarly to these four items, with 61% of MCC stu-

dents responding favorably and 63% of those students not served by an MCC responding favorably (Table 1). In a 

challenging academic year, it was reassuring to see that students served by MCC, who often need more support than 

their peers, exhibited similar levels of academic persistence. 
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Did APIE service participation vary across GEAR UP campuses? 
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How did GEAR UP students who participated in APIE 

tutoring attend school?  

APIE staff focused on helping students’ attendance during the virtual school year. Findings demonstrated that the 

average student attendance rate of GEAR UP students who received any APIE tutoring (91.2%) was higher than that 

of GEAR UP students who did not receive any APIE tutoring (89.8%) (Figure 7).  
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Seventy-five percent of GEAR UP students who received any APIE tutoring had an attendance rate greater than 90%, 

meaning 25% were chronically absent (Figure 8). In contrast, 27% of GEAR UP students who did not receive any APIE 

tutoring were chronically absent. 
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What did GEAR UP students perceive about APIE tutoring? 

In the spring of 2021, the AISD evaluation team administered a student survey to all GEAR UP high school students. 

The survey results indicated the majority of GEAR UP students who received tutoring services from APIE tutors agreed 

that tutoring was helpful in preparing them for college (Figure 9). 
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Focus groups with teachers and students were conducted at the end of the 2020–2021 school year regarding APIE’s 

support on APIE campuses and in classrooms served by an APIE support person. Focus group feedback was overwhelm-

ingly positive, as both teachers and students provided examples of how the presence of APIE staff was beneficial, espe-

cially in a very challenging year. Students from Akins and Travis and teachers from Covington, Dobie, and Martin par-

ticipated in the focus groups and provided feedback about APIE programs. Their feedback is summarized below. 

Students’ Perceptions 

Students overall agreed that their APIE college readiness advocate helped them by spending time tutoring for classes 

and TSI exams, following up on assignments, answering questions, and talking about future plans. For example, stu-

dents described that advocates reviewed TSI math questions and content with students before and after the exams to 

help better prepare students to improve their score and pass. . Students also reported that tutors helped them under-

stand complex material, such as geometry, by going through the content again together. Most students specifically 

referenced extra time to review material and going more in depth about the topic with their college readiness advocate 

and said this helped them with their assignments and classes. For papers, tutors helped students get started, collect 

information, use correct grammar, and proofread. All students reported that the best thing about APIE and the college 

readiness tutors was how supportive, nonjudgmental, understanding, reliable, responsive, communicative, and easy to 

talk to their advocate was. According to students, APIE advocates were competent, engaged, and professional and were 

exceptional at handling the emotional and academic aspects of working with students. In addition to advocates truly 

believing in helping each student, students felt advocates were great at relationship building, juggling and shifting 

hats easily, and teaching and working on executive functions. This academic support and mentoring helped students 

feel more prepared and confident academically and plan for the future.  

Teachers’ Perceptions 

Teachers overall agreed that the relationships formed between students and APIE coaches and the emotional support 

offered by APIE coaches had a very positive impact on students receiving services. For example, some students who 

were never (i.e., before meeting with their APIE coach) comfortable speaking up on Zoom or having their camera on 

started engaging in class more after meeting with their coach. Additionally, many coaches helped their students be-
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come more confident in their skills, including math skills or test taking skills and strategies. Teachers also agreed that 

the students looked forward to the small group meetings with their APIE coach, and that these interactions with and 

attention from an adult were beneficial. Because of this more intimate small group setting, APIE coaches were also 

sometimes more privy to who in the class may be having difficulty with a certain topic, and could bring that infor-

mation to the teacher, which helped in a year when it was especially hard to reach students and provide individualiza-

tion. Many mentioned that sometimes just learning a concept or seeing “math in action” from someone other than the 

teacher was helpful and could aid in breaking up the learning process. Students were also cited as being more willing to 

ask questions in these small group settings with their coach, which individualized content delivery and helped stu-

dents understand concepts better. Teachers from one middle school even mentioned that on the days that APIE coach-

es came, they had more submissions of assignments than on a regular day, which was concrete evidence that the tutors 

were helping. Finally, teachers mentioned that, especially this year, coaches remained very flexible. If schedules 

changed, most coaches were willing to adjust, as needed, to best serve the students. 

&RQFOXVLRQ 

Both students and teachers from APIE campuses had overall positive feedback regarding APIE tutors, coaches, and 

support, as captured through the focus groups. Additionally, students served by an APIE MCC Program coach and those 

not served by an APIE coach but from the same campuses had similar responses to the academic persistence items on 

the AISD Student Climate Survey, providing evidence that, despite the extra support often needed by students served 

by an APIE coach, their levels of academic persistence were similar to that of their peers. When looking at academic 

outcomes, a greater percentage of APIE CR Program participants took the TSI and met college readiness requirements 

in reading, compared with the comparison group. APIE CR participants also passed the TSI reading at the same rate as 

did the comparison group. . Students served by an APIE coach had, on average, higher semester 1 and semester 2 

grades in their math courses than did those who were in the same courses on the same campuses but were not served 

by an APIE coach. Students served by an APIE coach had higher raw STAAR scores in 6th and 8th grade than did students 

from their campus who were not served by an APIE coach. Overall, in a very challenging year, APIE support helped 

keep students on track with their peers, and in some cases, even outperform their peers. 
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